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Since the adoption of the IQ-achievement discrepancy, researchers have accumulated evi-
dence challenging the adequacy of this method on theoretical, statistical, and practical grounds 
(Fletcher, Lyon, Fuchs, & Barnes, 2007; Stanovich, 1991a, 1991b). Several practical problems 
are important to keep in mind.

•• Researchers have found wide variation among states and even among districts within a  
state in how the IQ-achievement discrepancy is implemented (Mercer, Jordan, Allsopp, & 
Mercer, 1996; Vaughn, Linan-Thompson, & Hickman, 2003). For example, states dif-
fered as to the amount of discrepancy between a student’s IQ and achievement perfor-
mance required for eligibility (Reschly & Hosp, 2004).

•• Finding a discrepancy between IQ and achievement scores does not provide instruc-
tionally useful information to help educators develop remedial plans (Aaron, Joshi, 
Gooden, & Bentum, 2008; Semrud-Clikeman, 2005). Collection of additional data 
(e.g., other tests, student work samples, etc.) is needed to determine students’ strengths 
and weaknesses.

•• Using this approach, minority students and English language learners tended to be 
placed in special education for LD at a higher rate than White students (Blanchett, 
2006; U.S. Department of Education, 2009; Shifrer, Muller, & Callahan, 2011). The 
disproportionate representation may be due to a variety of factors, including stan-
dardized test bias, discrimination, and factors related to socioeconomic status (Shifrer 
et al., 2011).

•• IQ-achievement discrepancy is considered by many to be a “wait to fail approach” in 
which students continue to struggle academically until the discrepancy becomes signif-
icant enough to result in eligibility (Fuchs & Fuchs, 2006; Hale, Wycoff, & Fiorello, 
2011).

The limitations of the IQ-achievement discrepancy method have led to recent and import-
ant revisions. Since the changes in IDEA in 2004, LD identification does not require use 
of an IQ-achievement discrepancy and now includes an additional method called response- 
to-intervention (RTI).

TABLE 21.1
    �    IQ and Achievement Scores for a 9-Year-Old Boy. These scores 

illustrate the IQ-achievement discrepancy. The boy’s reading 
and spelling scores are severely discrepant from his average IQ.

Boy, age 9

TEST STANDARD SCORES*

WISC-V Full-Scale IQ 105

Kaufman Test of Educational Achievement II

Spelling   70

Reading Composite   68

Calculations   92

Applied Problems   93

* Standard scores have an average of 100 and a standard deviation of 15. Scores below 70 (2 standard 
deviations below the average) are considered extremely low. 


